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146Students recognize the importance and benefits of asking for help when 
facing a problem or stressful situation. Students commit to encourage 
individuals they know who may be in need to ask for help and to respond 
effectively using strategies from formal and informal peer counseling 
models. 

LEARN TO LEAN

CONNECTING TO OTHERS:

Students consider the importance of everyone’s personal “crew” or 
team of advocates and supporters in helping students’ current and 
future success. Students are challenged to not only examine who are 
their crew members but also the effectiveness of each. Students 
continue to build on the concept of “personal crews,” by recognizing 
what crews they’re members of and how they can do more to advocate 
and support those individuals. 98OUR CREWS

Students examine the importance of listening and practice one-on-one 
active listening skills that demonstrate how “It only takes a moment” 
to be there for others. 128JUST LISTEN

Students uncover the myriad of sources that can influence students in 
negative and positive ways through group discussion and a small and 
large group collage project. Students personally express appreciation to 
those who have positively influenced them while also committing to 
make their influence on others something even more positive than it is 
today. 114INFLUENCE
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208 Students increase their awareness and knowledge of mental illness and 
mental health issues as they examine society’s difficulties in dealing 
with those suffering from such personal challenges. Students examine 
known best practices for maintaining mental health, and are then 
challenged, as activists, to plan and take individual and collective action 
to effect positive change through a #mentalhealth / #justlisten 
awareness campaign.

#MENTALHEALTH

CONNECTING TO COMMUNITY:

Students examine what “joy” is, the obstacles to experiencing “joy” in 
our culture today, and the role “joy” plays in encouraging greater health 
and happiness on the part of all people, including the students 
themselves and those with whom they attend school. Students are 
challenged to execute a guerilla or grassroots joy campaign to foster 
happiness and joy on their campus.164 SPREAD JOY

Students examine the negativity commonly spread through mass media, 
social media, and ever-evolving social norms. Students conduct 
research using their own social media feeds on how this occurs in their 
own social or broader circle’s communication and behavior. Students 
develop and track counter-measures that include posting positive and 
constructive posts and responses in social media or during normal 
in-person interactions.194 FLIP THE SCRIPT

Students examine issues of loneliness, bullying, “being different” and 
exclusion, and the benefits of and need for empathy, respect and 
positive action in creating a more inclusive culture. Using spoken word 
poetry, students express the emotions, challenges and solutions 
involved in creating more and better connections between people and 
especially for those who may be marginalized on campus or in society.180
CREATE
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NOTE TO EDUCATOR 

Dear Educator, 

Chances are if you’re reading this, you’re an educator who has a deep level of concern for our youth 
and how they’re thriving, or more importantly, how they may NOT be thriving. We are right there with 
you. 

We also probably agree that students, teachers, parents, schools and communities are concerned 
for students’ mental health but are seeking “quick-fix” solutions that do not offer a comprehensive 
approach that provides time for deeper understanding and practical, everyday application. How can 
we, as a society and members of the education community, address student depression, pressure to 
perform, violence and bullying, alcohol and drug abuse, and our broader societal discourse? Well, 
we think it starts with an authentic conversation that develops further understanding and ultimately 
places students at the forefront to discover the power they possess to alter their life and the life of 
others in positive ways. We believe wholeheartedly that this approach will turn the tide on the 
current state of awareness and activism for our youth’s mental health needs. What if your students, 
with your support, and the support of your school and the greater community, were the force that 
changed this for all of us? 

That’s where you, we, and this curriculum come in. We have an opportunity, every day, to empower 
students and others by helping them understand some of the most basic and fundamental truths 
that contribute to mental health and wellness, personal stability and growth, optimism and advocacy 
and ultimately activism.  

Your students, families, communities and everyone at Listen LP and Every Monday Matters, Inc. 
appreciate you for being a part of this mission. Get ready to do some amazing, life- and world-
changing work. 

Sincerely, 

The teams at Listen LP and Every Monday Matters, Inc. 
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INTRODUCTION 

This overview is designed to quickly introduce you to the following: 

• Background – how and why this curriculum was created
• Standards – how the curriculum supports the Four C’s and Social Emotional Learning
• Structure – how the curriculum and lesson plans are designed to work
• Curriculum Guide Reference – information that aids in understanding the common terms

and symbols used throughout the curriculum

A BRIEF HISTORY 

The Listen Curriculum and Film is a collaboration between two organizations who care for our 
students’ happiness and success.  

Writer, director, producer and co-founder of Listen LP, Erahm Christopher, has spent over a decade 
working with youth all over the US, Canada and Europe. He has personally reached nearly one 
million youth through speaking engagements and trainings and over eight million people with the 
TEEN TRUTH film series he wrote, produced and directed. He has created award winning films and 
educational programing for non-profits, corporations, pro athletes, schools and the federal 
government. Simply put, Erahm focuses on producing content that can shift perception and change 
behavior towards relevant critical issues. He felt that a Hollywood movie would be the best vehicle 
to surface students’ and adults’ concerns and experiences related to the most common mental 
health challenges trending in our middle and high schools today. We’ve all experienced empathy for 
compelling characters and stories that tug at our heart-strings; however, a powerful cinematic story 
can also highlight the clear and present dangers of trying to deal with our current youth’s issues with 
traditional or reactive measures. Erahm decided to draw upon his ten years of experience working in 
schools around the North America to draft a screenplay that would illustrate what could happen 
when students, parents, educators or administrators choose not to “listen” to how they impact each 
other. Erahm partnered with Hollywood producer, Brooke Dooley, to turn his script into a film. In a 
little over a year, the collaboration led to Listen, a compelling feature film that would elevate not just 
the on-going mental health conversation, but actually forge the path to innovate on what it will take 
to reach students, families, educators, administrators and community members before any of them 
have to experience an “it’s too late” moment. 

While Erahm and Brooke believed in the power of their film but they needed to understand how it 
truly impacted an audience. They ended up screening the film with over 25,000 people across the 
U.S. and Canada, and collected pre and post data from over 2,500 students and hundreds of 
educators.  The data clearly illustrated that film sparked a powerful dialogue in every social, 
economic and demographically diverse school community across North America.  The film opened 
an opportunity to bridge social divides, but Erahm and Brooke realized that sustainable change 
required a more comprehensive method as opposed to the common “one-and-done” approach. 
They both realized that if they could spark the discussion, engaged educators could help students 
discover, explore and apply key concepts and lessons that link directly to students’ social and 
emotional health and well-being.  It was time to create a new type of educational tool that utilizes 
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scenes from a proven relevant film to serve as the catalyst for a bespoke curriculum that addresses 
critical mental health issues.  Enter, stage left, Every Monday Matters, Inc. 

Every Monday Matters, Inc. (EMM) is a not-for-profit dedicated to helping all individuals, especially 
students, connect to how much and why they matter and how they can act on this understanding 
through self- and social responsibility to create a better world not only for themselves, but for each 
other, their communities and the world, one Monday at a time. EMM’s K-12, no-cost, You MatterTM 
Social and Emotional Learning (SEL) program aids in students’ development in the areas of personal 
agency and resiliency, the importance of building and maintaining constructive relationships, while 
also growing as active members of our communities who can literally be and act with the future in 
mind. EMM experienced a similar reception for its newest version of the You MatterTM curriculum and 
has seen its reach grow exponentially, from just 100 to over 3,000 educators nationwide, with an 
estimated 800,000+ students enrolled in the program, in just 2 years. 

When Listen LP asked if EMM could lend its unique mission and curriculum content and strategies 
to the Listen project, EMM jumped at the chance. It wasn’t hard to figure out how our two 
organizations could join forces for good to see if we could be “that” solution that could truly make 
the sort of impact both organizations have had a history in trying to make for years. 

This Listen Curriculum Package and Film represent a combined 30+ years working for and with 
students and families, as and with educators, administrators and community leaders. In addition, we
have incorporated student, educator and administrator feedback from across North America on the film's 
and curriculum's content, proper treatment of subject matter and the lessons' design. It is truly an honor 
to know that you have selected this course of action as a proactive measure to aid our students and 
society at large in making the changes we all want to see happen. 

So, welcome to this mission and on a journey we hope will change and save lives, all while forging a 
new path to raising awareness and making lasting and sustainable change. It will be through our 
mutual dedication and hard work that we’ll bring all of what we hope for our students, families, local 
communities, and the world to bear. 

Oh, and while we’re at it, we just want to stop and say to you, “Thank you.” You are a true champion, 
and by taking the lead on this, you are truly deserving of our own and so many others’ thanks. We 
know you may not always get recognized to the degree that you should. Please know, we do very 
much appreciate all that you are doing and will continue to do to help our youth and society at large 
succeed.  

COMMITTED TO GROWTH 

It is our shared commitment to ensure that our entire curriculum is aligned with standard education 
best practices and proven models and learning methodologies.  By doing so, we can contribute to 
developing well-rounded students, while also offering additional opportunities for growth in key skill 
and development areas.  After consulting with educators, program administrators and principals, it 
was agreed that this curriculum should primarily focus on the accepted 4 Core Competencies 
(Four C’s) and the Social and Emotional Learning Model (SEL) developed and later refined by Casel 
(2010). 
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THE FOUR CORE COMPETENCIES (THE FOUR C’S) 

Born out of the 21st Century Skills Movement, the National Education Association (NEA) conducted 
an in-depth study to determine the skills students will need in order to succeed in school and future 
workplaces. The initial work produced a battery of 18 skills which were the basis for academic 
standards and outcomes, assessments, etc. Over time, the feedback from educators was it was too 
much. So NEA worked with several education organizations to prioritize the skills which resulted in a 
set of four skills (Four C’s) by which the 21st Century Skills became better known as. 

Skill Description Importance of 
Critical 
Thinking 

• Reason Effectively
− Use various types of reasoning (inductive,

deductive, etc.) as appropriate to the situation
• Use Systems Thinking

− Analyze how parts of a whole interact with
each other to produce overall outcomes in
complex systems

• Make Judgments and Decisions
− Effectively analyze and evaluate evidence,

arguments, claims, and beliefs
− Analyze and evaluate major alternative points of

view
− Synthesize and make connections between

information and arguments
− Interpret information and draw conclusions

based on the best analysis
− Reflect critically on learning experiences and

processes
• Solve Problems

− Solve different kinds of unfamiliar problems in
both conventional and innovative ways

− Identify and ask significant questions that
clarify various points of view and lead to better
solutions

The link between critical 
thinking and education is 
obvious: one can’t learn well 
without thinking well. Critical 
thinking contributes to career 
success, but also to success in 
higher education. 

Communication • Communicate Clearly
− Articulate thoughts and ideas effectively using

oral, written, and nonverbal communication
skills in a variety of forms and contexts

− Listen effectively to decipher meaning,
including knowledge, values, attitudes, and
intentions

− Use communication for a range of purposes
(e.g. to inform, instruct, motivate, and
persuade)

− Use multiple media and technologies, and
know how to assess impact and their
effectiveness

− Communicate effectively in diverse
environments (including multilingual and
multicultural)

Students must be able to 
effectively analyze and process 
the overwhelming amount of 
communication in their lives 
today. Which information 
sources are accurate? Which 
ones are not? How can they 
be used or leveraged 
effectively? The power of 
modern media and the ubiquity 
of communication technologies 
in all aspects of life make 
teaching strong 
communication skills even 
more important.  

Collaboration • Collaborate with Others
− Demonstrate ability to work effectively and

respectfully with diverse teams
− Exercise flexibility and willingness to be helpful

Generally, collaboration has 
been accepted as a skill that’s 
essential to achieve meaningful 
and effective results. In the 
past decade, however, it has 
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in making necessary compromises to 
accomplish a common goal 

− Assume shared responsibility for collaborative
work, and value the individual contributions
made by each team member

become increasingly clear that 
collaboration is not only 
important but necessary for 
students and employees, due 
to globalization and the rise of 
technology. 

Creativity • Think Creatively
− Use a wide range of idea creation techniques

(such as brainstorming)
− Create new and worthwhile ideas (both

incremental and radical concepts)
− Elaborate, refine, analyze, and evaluate original

ideas to improve and maximize creative efforts
• Work Creatively with Others

− Develop, implement, and communicate new
ideas to others effectively

− Be open and responsive to new and diverse
perspectives; incorporate group input and
feedback into the work

− Demonstrate originality and inventiveness in
work and understand the real world limits to
adopting new ideas

− View failure as an opportunity to learn;
understand that creativity and innovation are
part of a long-term, cyclical process of small
successes and frequent mistakes

• Implement Innovation
− Act on creative ideas to make a tangible and

useful contribution to the field in which the
innovation will occur

If students leave school 
without knowing how to 
continuously create and 
innovate, they will be 
underprepared for the 
challenges of society and the 
workforce. In today’s world of 
global competition and task 
automation, innovative capacity 
and a creative spirit are fast 
becoming requirements for 
personal and professional 
success. 

Learn more: http://www.nea.org/assets/docs/A-Guide-to-Four-Cs.pdf 
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SOCIAL EMOTIONAL LEARNING (SEL) 

SEL sets the stage for children (and adults) to acquire the knowledge, attitudes and skills necessary 
to understand and manage emotions. Students can improve their performance in school, and 
personally, since they are better equipped to navigate the demands for self-management, 
constructive relationships, and remaining in touch with the human side of ourselves as shown 
through empathy and making socially responsible choices. Effective social and emotional programs 
can start as early as pre-school and continue through high school and beyond. 

It has been shown that through an extended program that includes social-emotional learning 
components that many issues students experience such as drug use, violence, bullying, and 
dropping out of school can, in many cases, be prevented or reduced. 

The Social Emotional Core Competencies include: 

Self-awareness The ability to accurately recognize one’s own emotions, thoughts, and values 
and how they influence behavior. The ability to accurately assess one’s 
strengths and limitations, with a well-grounded sense of confidence, 
optimism, and a “growth mindset.” 

• Identifying emotions
• Accurate self-perception
• Recognizing strengths
• Self-confidence
• Self-efficacy
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Self-management The ability to successfully regulate one’s emotions, thoughts, and behaviors in 
different situations — effectively managing stress, controlling impulses, and 
motivating oneself. The ability to set and work toward personal and academic 
goals. 

• Impulse control 
• Stress management 
• Self-discipline 
• Self-motivation 
• Goal-setting 
• Organizational skills 

Social awareness The ability to take the perspective of and empathize with others, including 
those from diverse backgrounds and cultures. The ability to understand social 
and ethical norms for behavior and to recognize family, school, and 
community resources and supports. 

• Perspective-taking 
• Empathy 
• Appreciating diversity 
• Respect for others 

Relationship skills The ability to establish and maintain healthy and rewarding relationships with 
diverse individuals and groups. The ability to communicate clearly, listen well, 
cooperate with others, resist inappropriate social pressure, negotiate conflict 
constructively, and seek and offer help when needed. 

• Communication 
• Social engagement 
• Relationship-building 
• Teamwork 

Responsible decision 
making 

The ability to make constructive choices about personal behavior and social 
interactions based on ethical standards, safety concerns, and social norms. 
The realistic evaluation of consequences of various actions, and a 
consideration of the well-being of oneself and others. 

• Identifying problems 
• Analyzing situations 
• Solving problems 
• Evaluating 
• Reflecting 
• Ethical responsibility 

 

Learn more: http://www.casel.org/core-competencies/ 
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CURRICULUM STRUCTURE AND RECOMMENDATIONS FOR SEQUENCING 

Sequencing the film and curriculum is designed to be extremely flexible. However, it is 
recommended that educators consider completing the curriculum activities BEFORE showing the 
film to students. Each activity includes a clip from the film that helps students gain familiarity with the 
characters while exploring very specific content and scenarios linked to mental health crisis, illness 
and most importantly, well-being. If one were to show the film prior to the curriculum, it may lose 
some engagement or willingness to look beyond to individual and group solutions due to some 
students’ bias that things “don’t necessarily work out” in the film. 

For those interested, a culminating activity will be made available in Spring 2018, to those educators 
who complete the curriculum. This supplement can be used as a companion or follow-on activity to 
the students’ or community’s film’s viewing in its entirety. 

The Listen Curriculum is divided into three sections:  

• Connecting to Self – Helping students explore and build their self-esteem and confidence 
while identifying and taking action on personal opportunities for improved self-care and 
support  

• Connecting to Others – Aiding students in recognizing not only the value of constructive 
relationships in their own lives, but what it takes to build, contribute and maintain critical 
relationships with others  

• Connecting to Community – Expanding students’ awareness of others and their individual 
and shared responsibility in showing compassion, taking active involvement in the 
betterment of the lives of others while striving to improve their immediate and broader 
communities’ climate and outcomes 

It is important to note that neither the sections nor activities are “sequential.” It is advised 
that educators select and sequence curriculum based on their goals for using this program, what is 
being done within their current program, their students’ level of maturity, skill, familiarity and comfort 
with one another, and even the educator’s own confidence in terms of leading these types of 
activities. 

If possible, team teaching may be an excellent method for “breaking in” a lesson or two for the first 
time so one educator can lead, while the other observes. Best practices and further insights on how 
to get the most from the activities can build from there. 

From the initial feedback we received on the curriculum, it was clear that this sort of subject matter 
and the types of activities are not something educators or students are very used to doing in class. 
Therefore, we would advise starting in subject matter and sections that may be easier for students 
to participate in because the topics and types of activity are not quite as “personal” or “sensitive” as 
others. 

For simple team experiences and in an effort to develop an overall sense of how this curriculum 
applies to personal and shared experiences, we might suggest starting with the Influence 
(Connecting to Others) or Our Crews (Connecting to Community) activities. Then perhaps moving 
into slightly more personal subject matter related to personal and shared mental wellness with such 
topics as Breathe (Connecting to Self) or Learn to Lean (Connecting to Others). 
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As students start to engage with the characters and stories featured in the film and activities, they 
will also start to engage more with each other and on more sensitive topics. However, this is 
something that has to build gradually and will only develop with consistent and continual exposure. 

IMPORTANT: It is not uncommon that when broaching this type of subject matter with students, that 
students may disclose personal or known campus issues in the course of class discussions or they 
may communicate these issues to you directly outside of the classroom. As concerning and possibly 
uncomfortable as these situations may be, it is extremely important that students be able to surface 
such information knowing it can be addressed in a healthy, proactive and highly respectful manner. 
Most importantly, this is not something any educator can or should manage alone. It is critical that 
educators and their school administrators, and if appropriate, health and law enforcement 
professionals, coordinate on proper responses if and when these cases do occur. Please be sure to 
review the established guidelines for reporting and form a strong team process and consensus as to 
the best ways you will serve students and their families, while protecting students and any others 
involved from retaliation and/or harm. 

On a similar note, we would like to reiterate this disclosure about this curriculum: 

Information in this curriculum book is NOT intended as medical advice, or for use as diagnosis or 
treatment of a health problem, or as a substitute for consulting a licensed medical professional. The 
contents and information in this curriculum book are for informational use only and are not intended 
to be a substitute for professional medical advice, diagnosis or treatment.  Always seek the advice of 
your physician or other qualified health provider for medical conditions.  Never disregard 
professional medical advice or delay in seeking it because of something you read in this curriculum 
book.   

 

ACTIVITY FORMAT AND FLOW 

In general, each activity is designed for a 60-minute end-to-end runtime, with the understanding that 
the time typically allocated for this type of curriculum is very limited. We also know students’ 
attention spans are ever-shortening, so it can work against the effectiveness of the lesson to drag 
out discussions or activities too long as to cause the loss of student interest. 

However, it is encouraged that with positive experiences and continual exposure, educators and 
students will want to expand on discussions and ideas, enjoy more time in hands-on activities and 
invest in thorough, follow-up assignments for optimal results. It just will depend on how and what 
each program and educator can plan into their current schedules and goals. 
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The format of any activity is consistent regardless of the section in which they belong. 

On the first page, you are provided: 

High-‐level	  description	  
of	  the	  activity.	  

Lesson	  Title	  

List	  of	  activity	  supplies	  
including	  quantities.	  

Online	  video	  segment	  
used	  during	  lesson.	  

Supplemental	  reading	  
on	  the	  relevance	  of	  
the	  topic.	  

High-level description of the 
activity. 

Lesson Title 

List of activity supplies 
including quantities. 

Online video segment used 
during lesson. 

Supplemental reading on the 
relevance of the topic.  
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On page 2 of every lesson, a set of :”general goals” and “measurable” options are offered as 
possible “starting points” for incorporating into existing course objectives. Note: Scoring rubrics are 
not provided at this time since the curriculum is expected to serve several grade levels. 

 

  

Each Lesson follows a similar set of steps to take students from discovery to application to personal 
and/or group reflection. The following provides a simple outline for lesson flow: 

• Introduction: Used to break the ice on the topic. Select a few questions to get the 
conversation started from the students’ viewpoints. Can be conducted in large or small 
groups, trios or pairs, or in the rare instance, individually. 

• Explore the Topic: Typically, a combination of short lecture, film clip viewing and 
discussion. Sets the stage for the hands-on activity. 

• Hands-on Activity: Educator lays the ground, provides instructions and then, gets out of 
the way. Designed as student-driven, fast-paced, and “personalized.” Allows for some light 
debrief of the experience but more so acts as the spark of energy to move students to taking 
it to the next level through an Action Plan and/or Follow-up application activities. In some 
cases, hands-on activities may include several short or part 1, part 2-type segments. 

• Action Plan: Students are challenged to apply what they have discussed, explored and 
discovered but on a more personal level. It assumes homework or class time for completion. 

Suggested	  options	  for	  
measuring	  activity	  
participation,	  
application	  and	  
comprehension.	  

General	  goals	  for	  the	  
lesson.	  It	  is	  expected	  
specific	  goals	  are	  
dictated	  at	  
class/school	  level.	  
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Time for Action plans may vary. Action plans may be modified or changed to match the 
students’ course objectives.  

• Take It Forward: This is a supplemental resource that provides educators and students 
options to take the topic and application to the next level.  Take It Forward assignments may 
be modified or changed to match the students’ course objectives. Take It Forward activities 
require additional class and outside work time in all cases, and may also require coordination 
with other campus or local resources. 

• Personal Reflection Writing Assignment: This is a supplemental resource that provides 
educators and students the opportunity to reflect on the topic, activities, observations, etc. 
as they relate to students. Reflective writing has been shown to aid in the internalizing of 
subject matter and experiences and is often used in conjunction with SEL as a means for 
developing further insights and confidence regarding self- and social responsibility. 
Supplemental reflective writing questions may be used as writing prompts and/or homework 
writing assignments. In all cases, encourage students’ self-expression and/or demonstration 
of one’s grasp of a particular issue, solution, insights, etc. even if their views may be 
considered unconventional. 

Please check the times estimated on all lesson activity segments. They do vary from lesson to 
lesson.  

Since it is likely you will want to expand these segments to get the full benefit of them, consider that 
any one lesson can expand easily to two, four and up to eight hours, if supplemental activities are 
also included in the overall lesson plan. 

ICONS 

The following icons are used throughout lesson to aid in navigation while facilitating. 

	   	   	  
	  

	   	   	  

Questions / Student 
Discussion Short Lecture Video Segment / Queue 

Video Handout Required 
Internet Access 

Required 
 

Wrap Up 
 

 

     
 

Individual Acitvity Pairs Activity Trio Activity Small Group Activity 
 

Large Group Activity 
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PARTING NOTES 

Our goal is to create curriculum that is engaging, challenging, fun and puts students in charge of 
their own learning. But we also carefully consider the educator too in everything we produce. We 
appreciate the long hours you put in and the preparation involved with leading students in learning, 
every day, of every school week. We have tried to develop activities that will be simple and 
effective, and that will deliver on our mutual goals of empowering our students to be change agents 
for themselves, each other and in their schools and communities. Let’s see if we can’t put them in 
the driver’s seat and see how much they can truly contribute when given the opportunities and 
resources to do so.  

We are in the transformation business. We are the ones who can lift our students up and show we 
believe in them. We are the ones who can help them go beyond what they thought was possible 
and to overcome adversity whether it’s coming from inside or outside forces. So again, we hope we 
have made this curriculum something you look forward to using for years to come and it does do 
everything we all hope it does. 

Questions? Do we want feedback? Yes, indeed. Bring it all on. Please email us with questions or 
suggestions: listen@everymondaymatters.com 







connecting to self
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Students discover the qualities and values they embody stemming from the many cultures in which 

they are members. Students then explore how to contribute as part of a thriving community that’s 

inclusive and respectful of all individuals’ cultural identities.

One copy of the “MY CULTURES, MY QUALITIES” and “GLOW AND GROW” handouts for each 

student; Pens or pencils; A method for keeping time.

Estimated Prep Time: 20 minutes

Please prepare to share My Culture, Your Culture, Lesson 2, Clips 1, 2 and 3 by logging into:

https://vimeopro.com/user37621949/listencurriculum/video/195833458

- The password to access the clips was included in your LISTEN Curriculum Package

- Please contact listen@everymondaymatters.org to request the password.  Passwords are resent within 

  3 business days

To learn more about the focus of this activity:

•   Quinton, Sophie. “Good Teachers Embrace Their Students’ Cultural Backgrounds.” The Atlantic, The Atlantic, 11 Nov. 2013, 

 http://www.theatlantic.com/education/archive/2013/11/good-teachers-embrace-their-students-cultural-backgrounds/281337/

•   Donald, Brooke. “Stanford study suggests academic benefits to ethnic studies courses.” Stanford News, Stanford News, 12 Jan. 2016,

 http://news.stanford.edu/2016/01/12/ethnic-studies-benefits-011216/

•   Connolly, Katherine. Groysberg, Boris. “Great Leaders Who Make the Mix Work.” Harvard Business Review, Harvard Business Review, Sept. 2013, 

 https://hbr.org/2013/09/great-leaders-who-make-the-mix-work

MY CULTURE, YOUR CULTURE

CONNECTING 
TO SELF

Powered by
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 LESSON GOALS            

  • Identify unique and shared personal qualities and values that are rooted in people’s many 

   cultural connections

  • Better appreciate the complexity of every individual’s cultural background and identity

  • Develop relationships throughout communities by showing genuine respect and valuing   

   every individual’s cultural identity

Students discover the qualities and values they embody stemming from the many cultures in which 

they are members. Students then explore how to contribute as part of a thriving community that’s 

inclusive and respectful of all individuals’ cultural identities.

One copy of the “MY CULTURES, MY QUALITIES” and “GLOW AND GROW” handouts for each 

student; Pens or pencils; A method for keeping time.

Estimated Prep Time: 20 minutes

Please prepare to share My Culture, Your Culture, Lesson 2, Clips 1, 2 and 3 by logging into:

https://vimeopro.com/user37621949/listencurriculum/video/195833458

- The password to access the clips was included in your LISTEN Curriculum Package

- Please contact listen@everymondaymatters.org to request the password.  Passwords are resent within 

  3 business days

To learn more about the focus of this activity:

 MEASUREMENT OPTIONS:                                                                         
  

  • Completion of a personal inventory of qualities and strengths stemming from one or more 

   cultures in which the student identifies as a member

  • Essay identifying how the student’s many cultures contributes to their identity

  • Essay that shares top three observations about class / generational strengths stemming from   

   the broad and deep cultural roots and identities of students

  • Plan and host a “Cultural Exchange” Event (See Take It Forward Supplemental Activity    

   - Option 1)

  • Completion of three interviews with individuals with cultural identities other than those of the 

   student. Completion of a write up of each interview and essay summarizing observations and   

   insights. (See Take It Forward Supplemental Activity - Option 2)

  • Personal Reflection Written Assignment (See Personal Reflection Written Assignment 

   Supplemental Activity Instructions)
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 INTRODUCTION (5 MIN.)                                                                                      
  
  ASK A COUPLE OF THE FOLLOWING QUESTIONS TO WARM-UP STUDENTS ON THIS ACTIVITY’S   
  FOCUS: 

• How would you define the term, “CULTURE,” in your own words?

• How would you describe American “CULTURE”? What makes us unique as   

 Americans?

• How do Americans act?

• What do you think people from around the world think of Americans or    

 American “CULTURE”? Do you agree with them or not?

• How would you compare American “CULTURE” to a different “CULTURE” you’re  

 very familiar with?

• What’s better about American “CULTURE” when compared to that other 

 “CULTURE” in your opinion?

• What’s better about that other “CULTURE” you’re familiar with when compared  

 to American “CULTURE”?

• Do Americans all act the same? Is it fair to lump them together and assume all   

 Americans are alike? Why or why not?

• What are some assumptions that are made about the other “CULTURES” you’re  

 familiar with? Are those fair assumptions about ALL of the members of those   

 “CULTURES”? Is it fair to make those assumptions about those who belong to   

 those other “CULTURES? Why or why not?

• What are some “CULTURAL” issues we’re dealing with on our campus, in our   

 community, or in our country right now that are linked to race or “CULTURE”?

• What do you think is at the root of these “CULTURE” clashes?

• Is race different than “CULTURE” or is it a type of “CULTURE”? Why do you think  

 that?

• How can we learn about people of different races or who are members of our own  

 or other “CULTURES”?

• What information do we use to form our opinions about people in general?

• What information should we use to learn about and understand people in general? 

 EXPLORE THE TOPIC (15 MIN.)                                                                    
 
 INTRODUCE THESE KEY CONCEPTS. (5 MIN.)

• Explain: 

− “CULTURE” is actually defined as the beliefs, customs, arts, etc., of a particular society, group,  

 place, or time

− And the noun, “race,” is defined as a class or kind of people unified by shared interests, habits,  

 or characteristics

− So these terms, which describe groups of people, have a lot in common

− They refer to groups of people and their characteristics, beliefs, habits, forms of art and 

 expression. Basically all the things that make us part of the HUMAN race

− Since the beginning of humans on Earth and over time as we evolved, people have sought   
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 ways to work and live together in order to help them survive and thrive

− As our populations grew, tribes or groups of people formed and started to specialize 

− Specialization expressed itself then, and still does in physical characteristics, values, religion,  

 customs, style, art, music, food, etc.

− Yet, when you think about it, different groups of people put their own special twists on the   

 same things that we all share in common as humans

− How much “MY CULTURE” or “YOUR CULTURE” differ shouldn’t matter when you consider  

 we have a lot more in common than we often admit

− In fact, it is our differences that make humans, humans, and Americans, Americans. And this is  

 something to be appreciated and valued

− We know as a society, even on our own campus, that we’re not always great at accepting and  

 respecting everyone for who they are or what group they most strongly identify with as a 

 “CULTURE”

− But we can at least strive to respect one another and be inclusive even when “MY CULTURE”  

 and “YOUR CULTURE” and all that contributes to our individual “CULTURAL” identities present  

 some clear, and in some cases, uncomfortable differences

• Ask:

− What groups on our campus have their own customs or beliefs?

− What groups have preferences for how they spend their time in- or outside of school?

− What groups have preferences about the type of music they prefer to listen to?

− Is there room enough for all of us to have our own preferences within our own groups as well  

 as in our broader campus community? Why do you say that?

− How is it that we all get along most of the time in spite of our differences and unique 

 preferences?

 

 SHOW THE FILM CLIPS AND DISCUSS OBSERVATIONS. (5 MIN.):

• Introduce the film clips:

− In these clips, we’re going to watch two examples of negative words and actions associated  

 with race or assumptions made about students who belong to various “CULTURES”

− We’ll also see a clip that shows the use of respectful words and actions that are in stark 

 contrast with the other examples

− The positive example shows how respect and valuing others can contribute to stronger 

 relationships and can set a bar for how we choose to treat each other

− I would like you to carefully watch the characters to see if you can identify which words or   

 actions any of the characters say or do that contribute to negative consequences or tensions  

 between people

− Also, take note of the more positive things they say or do to show respect, regardless of 

 differences in race or “CULTURE” 

• Give students the option to take notes on the characters’ words and actions in two  

 different categories: “NEGATIVE” and “POSITIVE”

•  Play Clips 1, 2 and 3 from My Culture, Your Culture, Lesson 2, after logging into:

 https://vimeopro.com/user37621949/listencurriculum/video/195833458

-  The password to access the clips was included in your LISTEN Curriculum Package
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  AFTER THE FILM CLIPS ARE OVER, ASK STUDENTS TO SHARE THEIR OBSERVATIONS USING THE   
  FOLLOWING QUESTIONS. ACCEPT SIMPLE ANSWERS AND KEEP THE CONVERSATION MOVING. 

• Ask:

− How did race or “CULTURE” affect what students said or did to Dresean, Jun, or Benny? 

− Why do you think the student who acted out against Benny, Dresean, and Jun did  what he did?

− In what ways did Josh show that race or “CULTURE” wasn’t something to be 

 feared or criticized?

− What words or actions can cut through the differences between students when you think about  

 Josh and Dresean or things you have seen work?

• Thank students for their observations and insights 

  

  ASK STUDENTS QUESTIONS THAT HELP THEM LINK THE CHALLENGES THAT MANY “CULTURES”   
  CONVERGING ON THEIR CAMPUS PRESENT WHILE ALSO SEEING THE OPPORTUNITIES THAT   
  EXIST TO RESPECT INDIVIDUAL AND “CULTURAL” DIFFERENCES. (5 MIN.)

• How do these film clips relate to what we see on our school campus?

• Do you know students who have been subjected to negative treatment because of  

 what others think of them or assume about them?

• What are some examples of the physical or mental harm that’s been done to those  

 students? 

• How can these situations be something very obvious or sometimes subtle or less  

 obvious in how we treat one another?

• How do those more obvious situations typically get handled here?

• How about the less obvious situations, how do we handle the subtler forms of   

 “CULTURE” clash?

• Do you think those are the best solutions for dealing with these situations? Why  

 or why not?

• What could you or others have done differently in any of the situations you 

 described?

• Have you ever been the target of harmful words or actions because you belonged  

 to a certain group?

• What have people said or done to you?

• What do you think motivated them to do that? What do or did they assume about  

 your group, “CULTURE,” race, or you?

• How does it feel when you think of students’ biases against you or your group,   

 race, or “CULTURE”?

• How does it feel knowing you too may have shown or could have bias against a  

 particular student or group of students based on their races or “CULTURES”?

• Who believes that breaking down “CULTURAL” barriers starts with us? How do  

 you see that as something we each can do to improve things for everyone here on  

 our campus, in our community, or even our country and world?
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 MY CULTURE, YOUR CULTURE ACTIVITY (20 MIN.)                        
 
  SET-UP THE ACTIVITY (3 MIN.):

• Explain:

− In this activity we’ll be exploring our personal “CULTURAL” identities

− These are more complex than you might think

− Once we’ve done that, we’ll then spend time learning more about each other by showing   

 genuine respect and value for each individual’s complex “CULTURAL” identity

• Outline the activity at a high-level:

− We’re going to use a simple worksheet to list a few of the “CULTURES” we most strongly 

 connect to and what we know about ourselves that is rooted in those “CULTURES” 

− There will be characteristics, customs, preferences, and other things that we think make us  

 who we are

− Then, using these data points about ourselves, we’ll share and compare our “CULTURAL” 

 identities with one partner at a time 

− We likely will discover similarities, differences, and even possible points of conflict or tension

− But I’m confident we can handle it

− Lastly, we’ll reflect on how we can provide space and respect for all individuals’ “CULTURAL”  

 identities and use these insights to see how we can navigate the world with open minds and  

 hearts for ourselves and all people, no matter how different they may be from us

  START PART 1 OF THE ACTIVITY – MY CULTURES, MY QUALITIES. (5 MIN.):
• Distribute one “MY CULTURE, MY QUALITIES” handout to each student

• Instruct students to put their names at the top of their papers

• Point out the second through fifth column headers in the matrix on the handout 

• Explain these fields should be used to enter four different “CULTURES” with which  

 they most strongly identify

− Offer suggestions such as: Race, religion, school class/population, sports team, hobby interest  

 group such as gamers, debaters, etc., gang affiliation, country of birth, neighborhood, jocks,  

 cheerleaders, drama people, artists, musicians, rappers, Democrat, Republican, vegan, sexual  

 orientation (LGBT), or living with a disability such as deaf, autistic, wheelchair-bound, etc.

- CESAR CHAVEZ

PRESERVATION OF ONE'S OWN 
CULTURE DOES NOT REQUIRE 
CONTEMPT OR DISRESPECT FOR 
OTHER CULTURES.
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• Encourage students to think “broadly” about the groups they believe most 

 contribute to their personal identities 

• Give students 2 minutes to write one “CULTURE” title in each heading field for 

 columns two through five

• Circulate and offer suggestions based on what you know about your students

• Next, point out the first column and explain this is where they can fill in a list of  

 qualities or values they have that they most associate with their various 

 “CULTURES” 

• Use yourself as an example or the following to help students think through what  

 they could write:

− American “CULTURE:” Love McDonald’s, Taco Bell, football, basketball, baseball, hot cars,   

 hooked on cell phones, social media, etc.

− Female “CULTURE:” Ambitious, empowered, caring, independent, insecure, body image issues,  

 dieter, fighter for equal rights, etc.

− African American “CULTURE:” Value freedom, laughter, love family, fashion-forward, rap music,  

 pride in the Obamas, respect elders, fearful of police, Christian values, etc.

− Volleyball “CULTURE:” Competitive, healthy, disciplined, teamwork, trustworthy, value 

 friendships, etc.

• Allow students up to 4 minutes to complete their “CULTURAL” lists

• Point out that the list can have qualities and values from all of the “CULTURES” in  

 no particular order

• Encourage students to fill their lists with as many ideas as they can, keeping in  

 mind that they are to think of their qualities based on what they connect with most  

 from their “CULTURES” and that have contributed to making them who they are

• Support students by circulating and helping them explore and express their ideas

  START PART 2 OF THE ACTIVITY – MY CULTURE CONNECTIONS. (5 MINUTES):
• Now turn students’ attention to the boxes under each “CULTURE” that connects it  

 with the qualities students listed (on far left)

• Have students work through each item of their personal lists, placing a check mark  

 in a quality/values box located in a “CULTURE’S” column if that quality or value is  

 a result of or “connected” to that “CULTURE.” It is possible that a quality is part of  

 or connects to more than one “CULTURE.” For example:

− Ambitious is a common characteristic of African Americans, Americans, and Females

− Competitive might come from being an American, a woman, and from playing volleyball

− Fashionable might be most strongly rooted in an African American sense of style and female  

 creativity, and not necessarily American or Volleyball “CULTURES”

• Check for a few examples from students to make sure they’re clear on how to 

 connect their qualities to their “CULTURES”

• Reinforce there are no right or wrong answers

• Give students 3 minutes to check off the connections between their specific 

 qualities and “CULTURES”
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 START PART 3 OF THE ACTIVITY – MY CULTURE, YOUR CULTURE. (10 MIN.):
• Explain:

− Now it’s time to share our “CULTURAL” identities with one another

− Keep in mind, you do not have to share anything you are not comfortable sharing

− I will pair you up for 2 minutes and you will take turns sharing something about your 

 “CULTURAL” identity that you discovered or most appreciate about what one or more of your  

 “CULTURES” contributes to making you who you are 

− For example: I like that I am a proud, Black, competitive woman. That comes from the fact that  

 women are empowered now and being a true American who believes you can be whatever  

 you want to be. This too feels more real now that Obama was elected president, since no one  

 ever thought we’d have an African American president, and Michelle Obama is seen as a 

 leader, etc.

− Each partner can only take 1 minute to share one thing from their “CULTURAL” identity 

 connections

− Once we’ve each taken a turn to share in our first pairing, we’ll change partners two more times  

 and learn more about a couple of more students

• Organize students into pairs

• Keep time on each partner’s turn by calling out “Partner 1 start sharing,” “1 minute  

 is up,” “Partner 2 start sharing,” “1 minute is up,” and “that’s 2 minutes, switch 

 partners,” etc.

• When done, have students change partners and ask them to share new things   

 about themselves on a second full round, and then a third round

 ACTION PLAN (10 MIN.)                                                                           

 ALLOW STUDENTS TO DEVELOP A PERSONAL ACTION PLAN USING THE INSIGHTS THEY HAVE   
 GAINED FROM THIS LESSON AND ACTIVITY. (8 MIN.)

• Ask:

− What were the biggest take-aways from thinking about “CULTURE,” our own “CULTURAL   

 identities, and how we interact with one another?

− When thinking back to the movie clips and what we just shared about ourselves, what 

 recommendations can we make to ourselves about having pride in our own “CULTURAL”   

 identities?

− What recommendations can we make to ourselves and others about respecting and valuing  

 individuals’ unique “CULTURAL” identities?

− How can we use words to show our acceptance of others’ differences?

− How can we use actions to show our acceptance of others?

- MAHATMA GHANDI

NO CULTURE CAN LIVE IF IT 
ATTEMPTS TO BE EXCLUSIVE.
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− What can we do on our campus or in our classroom to demonstrate to one another how all  

 “CULTURES” are equally important and accepted?

− Can we commit as a class to genuinely respect and value our unique “CULTURAL” identities  

 going forward?

− Can we commit as a class to continue to learn more about each other’s “CULTURAL” 

 identities?

− How do you suggest we do that?

• Use the “Glow” and “Grow” sharing model for action planning

• Hand out the “Glow and Grow” worksheet to each student and ask them to answer  

 the four questions. (Two “Glow” and two “Grow”)

• If time allows, let students share their feedback with a partner or welcome 

 volunteers to share their “Glow” and “Grow” feedback action plans aloud

• Challenge students to keep themselves and each other accountable for their  

 “Grow” feedback  
 
 WRAP UP. (2 MIN.)

• Thank students for exploring “CULTURE” and the challenges that lie in feeling   

 good about our own “CULTURAL” identities along with embracing our differences

• Remind the class, that together, they can choose to respect and value the many  

 “CULTURAL” identities and qualities they share in common, but also to share a   

 deeper appreciation for the natural differences that exist due to the many, many  

 “CULTURES” we all belong to and that exist on campus and in the community

- MAYA ANGELOU

I REFUSE TO ALLOW ANY 
MAN-MADE DIFFERENCES TO 
SEPARATE ME FROM ANY OTHER 
HUMAN BEINGS.



MY CULTURES, MY QUALITIES 

1. Start by thinking of four cultures you most identify with and write each one in at the
top of columns 2-5.

2. List in column 1, your personal qualities, customs, or values, that you attribute to
any one of the cultures you wrote at the top of columns 2-5.

3. Review your personal list of qualities, customs, or values and connect them to which
culture contributes to making it part of who you are today. Place a check mark to
show that quality, custom or value connects with the culture listed at the top of the
column.

Column 1 
Qualities, 
Customs, 

2 
Culture: 

3 
Culture: 

4 
Culture: 

5 
Culture: 

Values: 

 MY CULTURES, MY QUALITIES                                                                 
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 TAKE IT FORWARD – SUPPLEMENTAL ACTIVITY    

Consider the following options for ways to take this lesson and topic to the next level:

Option 1: Conduct a “Cultural Exchange” forum or workshop for the class and/or other 

students to attend and participate in.

 • Small groups of students with common “cultural” identities develop and deliver a 5-minute  

  presentation about their culture’s greatest strengths, qualities and challenges. Be sure each  

  student participates in developing and making their group presentation.

 • After presentations are completed, students lead a “cross-culture” conversation where   

  members of different cultures pair up and ask questions and learn more about the various  

  cultures’ strengths, customs, preferences, challenges, etc.

 • Consider including a cultural food and music tasting element to add “flavor” and fun to 

  the event.

 • After the event, reflect on the event including what you learned about each other’s cultures,  

  how the “conversations” aided in fostering respect and understanding, and, any lessons   

  learned for future such cultural exchanges.

Option 2: Interview up to three individuals with the purpose of learning more about 

their complex cultural identities.

 • Choose to interview individuals who do not belong to the same cultures as you.

 • On your own or working with fellow students, develop a list of interview questions.

 • You may also use a blank “MY CULTURES, MY QUALITIES” worksheet for each 

  interviewee - filling in the cultures and linkage to important qualities, preferences, customs,  

  etc. that individuals most identify with as having shaped them over their lifetimes.

 • You will submit your interview questions and answers and worksheets, if applicable.   

  Also, write an essay that shares your observations of how people identify with various 

  cultures, strengths and challenges associated with various cultures, and any trends or in  

  sights resulting from the collection of interviews. 



 PERSONAL REFLECTION WRITING ASSIGNMENT –       
 SUPPLEMENTAL ACTIVITY          

Select one of the following questions to write about for the amount of time assigned. Consider 

the discussions and activities you have completed on this topic. In addition, feel free to draw from 

personal experiences and observations, other reliable data points or information and your own 

opinions. 

 • Have you thought more about our cultural influences, both good and bad, and how cultural  

  identities contribute to how we interact with one another? What have you observed and/or  

  thought about when it comes to cultural identity, cultural understanding and respect, and our  

  relationships?

 • Have you experienced any improvement in your self-confidence, personal sense of pride,  

  and/or ability to accept others more willingly because of the time you’ve spent appreciating  

  the role our many cultures have played in shaping who we are? How so? Please share 

  personal examples and insights. 

 • How can people foster greater respect and improve relationships by appreciating the many  

  cultures that contribute to who we are? 

 • How would our campus, community, or the world change if more people appreciated their  

  own and others’ complex cultural identities? How can we carry this appreciation into our   

  everyday interactions?

 • How can you encourage or role model for others that it’s important to appreciate our many  

  cultural connections and how they contribute to making all of us who we are?

 • How could people use cultural connections as a way to show greater respect and 

  understanding to one another? How can you apply these ideas for your own personal 

  success in school, being part of our community and in the future in a college or workplace  

  setting?
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